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Abstract 
This study was conducted to explore the reflection of Principles-based and Post-method pedagogy in teachers’ performance in the 
classroom in Iranian ELT context. To this end, a checklist was designed to evaluate EFL teachers’ performance across mentioned 
Principles. The subjects were 21 Iranian EFL teachers selected from different high schools in Kermanshah, Ilam and Tehran. 
After the direct observation of each teacher’s performance, the data were analyzed through statistical procedures. The results 
determine that Principles-based and Post-method pedagogy were not highly applied in teachers’ performance in the classroom. 
The effects of other factors like teaching experience, education level, and gender on teachers’ performance were, also, 
investigated. 
© 2014 Khany and Darabi. Published by Elsevier Ltd. 
Selection and peer-review under responsibility of Urmia University, Iran. 
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1. Introduction 
The foreign language (L2) teaching profession has gone through a number of dramatic changes during the last 
five decades. These dramatic changes have taken many shapes from 1960s to the current decade. In 1960 and the 
early days of 1970s with the demise of the backbones of structuralism in linguistics and behaviourism in 
psychology, the focus on language teaching broadened to the concept of communicative language teaching. 
Saengboon (2010) believed that 1980 was marked as the milestone of “soft revolution” when language teaching 
experts (Richards & Rodgers, 1986; Nunan, 1987) began to criticize the long-practiced grammar-translation and 
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Audio-lingual methods, and proposed a modern teaching method, that is called CLT. According to Sanchez (2004) 
during 1990s, there is a dichotomy that focuses on form and content, teaching and learning language for accuracy 
versus teaching and learning language for meaning. Emphasis on one or the other end of the scale tends to be 
cyclical, so that if form, structure and accuracy prevailed in the sixties and seventies, meaning and communicative 
potential gained momentum in the eighties and afterwards. Whether the focus has been on form or meaning, still the 
paradigm adopted has been about some kinds of methodical concepts. The Task Based Approach (TBA) must be 
placed within this period. In the late 1990s and with the emergence of Post-method pedagogy the focus shifted 
dramatically from too much focus on method to the principles underlying good language teaching practice. 
 
According to Hazratzad and Gheitanchian (2009), a constant stimulus for change in EFL educational system has 
been the frequently-voiced dissatisfaction with the result of the ‘traditional method’. In most of the cases learners 
lack the proper knowledge or ability to use their language potentials for communication. 
 
Can (2008) notes that Post-method pedagogy can be regarded as a good alternative to the deficiencies 
experienced by the employment of conventional methods. Brown (2001) states that Post-method pedagogy tries to 
find the best way for real life communication in the L2 classroom and not only considers linguistic accuracy of 
students, but also expands their fluency. Learners are like partners in a cooperative activity, and they are pushed to 
the way in which they can achieve their fullest potential.  
 
Many classroom studies that have been done in the last two decades show that teachers could not be successful in 
putting method into practice in real classroom situation (Kumaravadivelu, 2003). More precisely, the result 
determined that teachers are not following the rules and principles they claimed, those who claim to follow different 
methods often follow the same classroom procedures. The kinds of activities that teachers use in the classroom are 
not based on any method (Kumaravadivelu, 2003). He believes that there is no need for an invention of another 
method but a need for Post-method pedagogy which is not a method. Post-method pedagogy does not mean the end 
of a method but it consists of some ways for encountering the limitations of the concept of method and a desire to go 
beyond the limitations. 
2. Review of related literature 
Over the last few decades, a large body of research on Post-method pedagogy has been devoted to language in 
general (Richards, 1990; Freeman, 1991; Hammerly, 1991; Stern 1992; Kumaravadivelu, 1994; Kumaravadivelu, 
2001; Kumaravadivelu, 2003a, 2003b; Kumaravadivelu, 2006; Akbari, 2008; Baroudy & Mohseni Far, 2008; Can, 
2008; Saengboon, 2010; Hayatdavoudi & Nejad Ansari, 2011) and teaching principles and Post-method pedagogy in 
language teaching in particular (Brown, 1994; Kirkley, 2003; Arikan, 2006; Phakiti, 2006; Gil & Najar, 2008; 
Cattell, 2009; Hazratzad & Gheitanchian, 2009; Donnelly, 2011;). Post-method pedagogy as presented by 
Kumaravadivelu (1994, 2001, 2003, and 2006) emerged as a response to a call for the most optimal way of teaching 
English that will release itself from the method-based stronghold. Some studies have focused on language teaching 
in a post method era.  
 
As one of the earliest works in this domain, Kumaravadivelu (1994) explored in L2 pedagogy a shift from the 
conventional concept of method toward a “post method condition” that can potentially figure the relationship 
between theorizers and teachers by empowering teachers with knowledge, skills, and autonomy. According to what 
he believed, the post method condition can also reshape the character and content of L2 teaching, teacher education, 
and classroom activities. He explored the macro strategic framework that can be used to transform classroom 
practitioners into strategic teachers. 
 
Arikan (2008) asserted post method condition refers to the qualities of the contemporary era in English language 
teaching in which previous well-accepted methods are put under serious inspection and in which a body of methods 
and strategies collected from all previous methods and approaches are used with such a belief that an eclectic 
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practice leads to success. According to what he said such practices, under the post method condition, are in constant 
influx, and cause differences in professional progressive programs. As a result, in his study he examined the 
relationship between post method condition and a variety of English language teacher education practices occurring 
in Turkey. 
 
Mclean (2007) investigated awareness and use of communicative language teaching methodology (CLT) in a 
foundation programme at an institution of higher learning in the Sultanate of Oman. He used a qualitative research 
methodology that involved a core of five teachers using three data-gathering instruments and ten additional English 
language teachers who responded to a questionnaire. The study found that the majority of teachers had inadequate 
knowledge of the CLT approach and did not use it in the classroom. The findings suggested that an adapted version 
of CLT which embraces local contextual and sociocultural conditions may be pedagogically viable. The study 
determined the comparisons between the idea of a hypothetical, “adapted” version of CLT and the notions of 
“particularity, practicality and possibility” as suggested by Kumaravadivelu (2006). 
 
Can (2008) developed new insights into teacher growth by discussing the place of conventional teaching methods 
and post method pedagogy. He regarded post method pedagogy as a good substitute to the deficiencies experienced 
by the employment of conventional methods. His study involved Sterns’ Three-dimensional framework and 
Kumaravadivelu’s Macro-strategic framework, which is used in this study. These frameworks provide teachers with 
important guiding principles in order to be aware of their teaching process and be able to justify it (Kumaravadivelu, 
1994). According to Can (2008), based on the knowledge of methods and, more significantly their experiences and 
the frameworks, they can construct their own methods and thus, act as evaluators, observers, critical thinkers, 
theorizers and practitioners. 
 
A few years later, Hazratzad and Gheitanchian (2009) attempted to explore any possible relationship between 
teachers’ positive or negative attitude towards post method and their students’ achievement. To this end, they 
designed a questionnaire to determine EFL teachers’ beliefs across dominant teaching methods (i.e. pre-CLT to 
post-CLT). 594 Iranian EFL teachers were selected from different cities all over Iran. The results revealed a 
significant difference in EFL teachers’ attitude towards dominant EFL teaching methods, while it was expected that 
the positive attitudes of teachers towards post method pedagogy would cause better achievement among the 
students. The results indicated no such correlation. Classroom observation from both groups classrooms-teachers 
with positive attitude toward post method and those with negative attitudes towards it- showed no significant 
differences in their instruction and even material presentation. 
3. Statement of the problem 
English language teaching in Iran has gained a special status in the past 25 years. Post-revolutionary reactions to 
ELT, in certain ways, went to extremes. Unfortunately, teaching English as a foreign language has not been 
successful at schools in Iran. The students, after spending seven years of attempt on learning the English language, 
do not develop a good command of the language and cannot use it properly. Iranian students usually study English 
for a minimum of 7 years in junior and senior high schools and pre-university centers, and many continue to study 
the language in university. Despite this, very few students leave the system with the ability to speak English 
effectively. English is essential as the lingua franca and the language of science and technology, for students who 
wish to continue their studies at university. There have always been attempts in the field of English language 
teaching to find solutions for language teaching problems in Iran. It seems that enough study and research are not 
focused on how and to what extent Principles-based and Post-method pedagogy follow trends and it is not obvious 
to what extent these principles are applied in teachers’ performance in the classroom. The current study intended to 
investigate the reflection of Principles-based and Post-method pedagogy in Language teaching in Iranian ELT 
context. 
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3.1. Objectives and significance of the study  
In line with the previous studies, the purpose of this study is to investigate the reflection of Principles-based and 
Post-method pedagogy as an alternative to the old method concept in language teaching and in Iranian ELT context. 
This study can make contribution to both levels of language teaching: theory and practice. At the theoretical level, 
the findings of the study will lead to the determination of the general role of Principles-based and Post method 
pedagogy in investigating pedagogical theories of language. At the practical level teachers will be able to have a 
holistic understanding of what happens in their classroom. They can systematically observe their teaching, evaluate 
the outcomes, identify the problems, find the solutions, and understand which techniques and strategies work and 
which ones don’t. According to Kumaravadivelu (1984), they become strategic thinkers as well as strategic 
practitioners. 
3.2. Research Questions 
The research questions that guided the study are as follows: 
1. How much Principles-based and Post–method pedagogy are reflected in the teaching of English as a foreign 
Language in Iranian Context? 
2. Is there any significant difference in teachers' performance in the classroom in line with the Principles-based and 
Post method pedagogy with regard to their teaching experience, educational level, and gender? 
4. Methodology 
4.1. Participants 
The participants of this study included 21 English teachers at different high schools in Kermanshah, Ilam and 
Tehran, Iran with different educational degrees (BA and MA). The age of participants in this study ranged from 30 
to 50 years old. Both male and female teachers participated in this study, 42.9 percent were males and 57.1 percent 
were females. The mean for teaching experience was approximately 14.29 years ranging between 5 to 23 years. 
They were ensured that the results of this study would be confidential and those who were willing were asked to 
participate. The participants were selected on the basis of convenience sampling method. 
4.2. Instruments 
One checklist was prepared as data collection tool in this study. This check list was composed of two sections: 
demographic information of the teacher and the second part related to Principles-based and Post-method questions. 
This checklist comprised of 46 items for evaluating the reflection of Principles-based and Post-method pedagogy in 
teachers’ performance in the classroom based on two frameworks. 31 items are based on Brown’s principle model 
and 15 items are based on Kumaravadivelus’ Framework. The items of this checklist were formulated based on the 
Principles of two well-known models, Brown (2001) and Kumaravadivelu (1994) in Post method pedagogy. The 
result indicated that the reliability of this checklist for evaluation of teachers’ performance according to these 
Principles was .95. 
4.3. Procedure 
In order to reach the objective of this study, 21 teachers from different high schools of Kermanshah, Ilam and 
Tehran were evaluated via direct observation. Teachers didn't receive any special information about the session or 
checklist that was evaluated by the researcher, because it could have influenced their teaching and performance in 
the classroom. A complete session of their teaching was observed, it lasted for 1.30 hours. All the items of the 
checklist were prepared according to the Brown's (2001) principles and Kumaravadivelu's (1994) Post method 
pedagogy. Demographic information (age, gender, years of experience, and degree of education) was determined by 
participants. Data from the classroom observation was entered into and analyzed using SPSS statistical software.   
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5. Results 
     In this part of the study we used descriptive statistic for analyzing some information that is investigated in the 
questionnaires. At first, the biographic features of respondents are represented and then the results of this analysis 
will be shown in tables. In the following table frequencies of teachers' demographic data are presented: 
 
Table 1. Frequencies of Teacher Demographic Data 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
Table 2 presents the general percentages of the patterned categories across the teachers’ performance in the 
classroom.  
Table 2. Percentage of teachers’ performance in each principle 
Category                                             Too Little                 Little         Average              Much            Too Much 
1.Cognitive Principles                            22.71%             31.50%        28.21%          15.75%            1.83% 
2. Affective Principles                            25.71%             26.19%         30%               13.81%            4.29% 
3. Linguistic Principles                           25.06%             27.98%         32.74%         11.31%             2.38% 
4. Maximizing Learning Opportunity    33.33%             36.51%          28.57%          1.59%                0 
5. Facilitating Negotiation Interaction    4.76%              19.05%          33.33%         30.95%            11.09% 
6. Promoting Learner Autonomy          26.19%                50%              19.05%          4.76%               0 
7. Fostering Language Awareness        30.95%               45.24%         21.43%          2.38%                0 
8. Activating Intuitive Heuristic           26.19%               30.95%          23.81%         19.05%              0 
9. Contextualizing Linguistic Input      40.10%               35.33%          28.57%             0                     0 
10. Integrating Language Skills             52.38%              42.86%             0                  4.76%               0 
11. Raising Cultural Consciousness      38.10%               47.62%            14.29%             0                  0 
 
     For answering the first research question of the study that refers “to what extent principles-based and post–
method pedagogy are  reflected in the teaching of English as a foreign Language in Iranian Context?”, Table 3 
presents the necessary information: 
 
Table 3.Descriptive statistics and one sample t-test for evaluating teachers’ performance according to Post-method pedagogy 
Std. Error Mean Std. Deviation Mean N  
         Percentage        Frequency Categories Variables  
42.9 9 Male  Gender 
57.1 12 Female  
19 4 30 – 35 Age  
38.1 8 35 – 40  
23.8 5 40 – 45  
19 4 45 – 50  
66.7 14 Bachelor Education Degree 
33.3 7 Master  
33.3 7 5-10 Teaching Experience 
14.3 3 10-15  
38.1 8 15-20  
14.3 3 20-25  
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0.111 0.510 2.33 21 Reflection of Principles-based and 
Post method pedagogy in teachers’ 
teaching 
Mean Difference Sig. (2-tailed) df t 
-0.674 0.000 20 -6.054 
 
 
     Table 4 demonstrates whether there is any significant difference in teachers’ performance in the classroom in line 
with the Principles-based and Post-method pedagogy with regard to their experience. 
Table 4 One-Way ANOVA Results for teachers’ performance and experience 
Sig. F Mean Square df Sum of Squares  
0.169 1.892 0.434 3 1.303 Between Groups 
  0.229 17 3.901 Within Groups 
   20 5.204 Total 
 
     The numerical information in the Table 5 illustrates the possible differences in teachers’ performance in the 
classroom based on principle-based and post method pedagogy with reference to their educational level. 
Table 5 Independent Sample t-test Result for evaluating Teachers’ Performance and Education Level 
Education Level N Mean 
Std. 
Deviation 
t  df sig 
Bachelor 14 2.03 0.342 
-6.582 19 0.000 
Master 7 2.91 0.105 
 
     In search to answer the last part of the second research question and in order to find the effect of gender on 
teachers’ performance in line with these Principles the following analysis was run: 
Table 6 Independent Sample t-test Result for evaluating Teachers’ Performance and Gender 
Gender  N Mean 
Std. 
Deviation 
t  df sig 
Male  9 2.61 0.368 
2.489 19 0.022 
Female 12 2.11 0.508 
 
6. Discussion 
The present study sought to investigate the reflection of Principles-based and Post-method pedagogy in teachers’ 
performance in the classroom, and the ways such a reflection might be influenced by a number of variables 
including teaching experience, educational degree, and gender. As shown in Table 1, the majority of teachers were 
predominantly female. Female teachers made up 57.1% of the population, and male teachers made 42.9%. Teachers’ 
age ranged from 31 to 50 years and the majority of them had Bachelor degree. Teachers had 5 to 23 years of 
teaching experience. 
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According to Table 2, teachers that were observed in this study applied Cognitive Principles little in their own 
teaching. With regard to Cognitive Principles teachers should use meaningful techniques and activities in order to 
move from rote learning to long term retention and help students to think critically. Affective Principles refer to the 
state that teachers should be supportive and create challenging atmosphere which encourage students, integrate 
language and culture, and respect students’ attitude. The performance of 30 percent of the teachers was at average 
level. It means that teachers applied these Principles occasionally in the classroom. Teachers’ performance in line 
with the third Principle, Linguistic Principle, was observed as Average (32.74%) again. Concerning these factors 
teachers should welcome students’ errors, help them for self-correction, put their focus on communicative 
competence, and use authentic language and activities in the classroom. 
 
For maximizing Learning Opportunity, teachers adhere to these Principles a Little (36.51%). These principles 
emphasized on the creativity and variety of teaching in the classroom. 33.33% of teachers applied Facilitating 
Negotiation Interaction in their own teaching. Facilitating Negotiation Interaction points out that teacher should 
motivate their students to act as an initiator of the activities. In addition, they should provide atmosphere for the 
students to feel secure for participating in the class activity. 
 
The application of Promoting Learner Autonomy, which referred to the situation that teachers help students to 
learn how to learn, was observed little in teachers’ performance. As table 2 shows, 45.24% of teachers applied 
Fostering Language Awareness quite little in their teaching, while 2.38 percent of participants used them Very 
Much. These Principles determined the extent teachers focused on both form and function of language in their own 
teaching. The application of the Intuitive Heuristic Principles in the teaching of 21 teachers was observed less than 
Average (33.95%), it means that teachers provided little textual data, and did not provide enough situations for 
students to infer the underlying rules through self-discovery. 
 
Another Principle that was investigated in the study was Contextualizing Linguistic Input. According to this 
Principle, teachers should not only pay attention to the form but also to the meaning and discourse. In Table 2 the 
teachers’ performance concerning the given principle is presented. As can be observed, teachers adhere to this 
Principle Too Little (38.10%). One item was used for evaluation of teachers’ performance regarding the Integrating 
Language Skills Principle. The performance of 52.38% of teachers in the classroom was evaluated as Too Little. In 
other words, teachers were not successful to activate all language skills for students. 
 
Two last items of the questionnaire focused on Ensuring Social Relevance Principles. Concerning these Principles, 
teachers need to be sensitive to the social, political, economical and educational environment in the classroom. 
Furthermore, teachers should make a connection between native language and target language. Data presented in 
Table 2 indicates that the utilization of these principles in the teachers’ teaching in the classrooms was little 
(47.62%). 
 
Results obtained from one sample t-test analyses for investigating teachers’ performance in the classroom, 
propose that Principles-based and Post-method pedagogy were not highly applied in the classroom by the teachers 
observed in the study. It demonstrates that Principles-based and Post-method pedagogy is not practiced in our 
educational system. In other words, the application of these Principles in teachers’ teaching in the classroom was 
considered as Too little. Most of the teachers follow the traditional methods for language teaching, and these 
universal and modern Principles are often ignored by the teachers. 
 
As presented in Table 4, regarding teaching experience, the value p<.169 shows that there is not a significant 
difference in teachers’ performance in the classroom with regard to the Principles-based and Post method pedagogy. 
It indicates that teachers with different years of teaching experience practice these principles at the same level in 
their own teaching. In other words, teaching experience cannot influence the application of these Principles in 
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teachers’ performance. The result opposes the work of (Adeyemi, 2008; and King Rice, 2010), in which the 
researchers concluded that teaching experience has influence on teachers’ performance and students achievement in 
the classroom. 
 
As shown in Table 5, there is a significant difference in teachers’ performance in line with the principles-based 
and Post-method pedagogy with regard to their educational level (Sig: 0.000). This finding implies that the 
application of these principles in the classroom by teachers depends on the educational degree; teachers with higher 
educational level (Masters’ degree) applied more Principles-based and Post-method pedagogy in their teaching 
rather than teachers with lower degree (Bachelor). The result supports the works of Etrenberg and Brewer (1994) 
and Goldhaber and Brewer (1996). However, other scholars (Rice, 2003; Aaronson, Barrow, & Sander, 2007) 
believed that teacher’ characteristics such as level of education had no significant effect on students and teachers’ 
performance.   
 
As seen in Table 6, with regard to the gender of participants, the value p<.022 shows that there is a significant 
difference between females and males’ performance in the classroom regarding Principles-based and Post-method 
pedagogy. It probably indicates that the gender of participants has a low effect on their performance in the 
classroom. According to the results, male teachers applied more Principles-based and Post-method pedagogy in their 
teaching than females. 
 
One reason for all these considerations is that  English textbooks that are used in Iranian high schools do not 
conform to the universal characteristics and rules of the Principles-based and Post-method pedagogies, and this 
supports the work of Soori, Kafipour, andSoury (2011). They believed that the overall aim of the teaching English in 
high school is to make students communicatively competent. But the presentation of grammar and communication 
skills is not in a well-balanced manner. In other words, the textbooks are more structural than communicative. 
Generally it is found that the textbook is not methodologically in line with the current worldwide theories and 
Principles for language learning. It is not sufficiently challenging to the learners and it is not enabling the learners to 
use English outside the classroom situation. 
7. Conclusion 
This study intended to examine the reflection of Principles-based and Post-method pedagogy in Iranian ELT 
context in the classroom. The results showed that these principles with related features are not highly observed by 
Iranian ELT teachers teaching at high school level. 
 
The data collected revealed that there are some variables, like teaching experience, educational level, and gender 
that might affect the total performances of Iranian ELT teachers regarding the application of Principles-based and 
Post-method features. As educational degree increases, the teachers’ performance becomes more Principles-based 
and follows universal rules. Teachers’ performance was also influenced by their gender. The teaching of male 
teachers was more based on Principles-based and Post-method pedagogy than females. 
8. Implication of the study 
     The findings of this study can generally contribute to the body of Post-method pedagogy literature. More 
specifically, findings of this study may offer insights for those involved in educational administrations, syllabus 
design, curriculum planning, and materials development. Different sections of the textbooks can be modified by the 
committee of textbook developers of the Iranian high schools in order to improve their quality and content. In 
addition, textbook developers, by using appropriate checklists can include more universal characteristics in their 
ELT textbooks which, at the same time, are modified and adapted to the needs of the learners. Teachers may also get 
insights from the findings and employ different strategies to compensate for the weak points of the textbooks.  
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Another part of the findings of this study provides educational policy-makers with information about the application 
of Principles-based and Post-method pedagogy in our teachers’ performance and gives them an insight about the 
factors that may or may not influence their performance in the classroom.  
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